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foster hos«s and hospitals, P.L. 9«-1ii2 (the Edaeation for All 
Randlcapped children Act) flow throagh fands, discretionary funds, 
and school district actions required to receive foitds. The second 
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uadepstand and ispiesent state regulations regarding the 
individualised education prograa (IBP) for haadicappeA students. 
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INTRODUCTION 

The following information is intended to provide an overview of the direct 
financial resources available to local school districts during the 1980-81 
school year through the Special Services Division of SPI for the purpose 
of meeting the needs of handicapped students in the State of Washington. 
Many of the activities leading to the allocation of resources for the 
1980-81 school year have taken place during the 1979-80 school year. This 
document will trace those events which have provided a baais for the 
allocation of funds for 1980-81 and, in addition describe the ^ steps 
necessary in order to receive reimbursement. 



State Funds 



State funds available to local school districts for programs address- 
ing* the needs of handicapped students include funds app.opriated 
through SPFs Handicapped Program Excess* Cost budget request to 
the legislature a; well as a portion of funds from the Basic Education 
appropriation. For the 1980-81 school year the handicapped program 
allocation is $83,392,970. In addition, approximately $3<», 000 ,,1300 of 
basic education funds will 1)e utilized for special education programs. 

A. Handicapped Program Allocation 

Notification to school districts regarding the amount of their 1980-81 
handicapped program allocation was' provided on April 1(^^ 1980 in 
Bulletin No. 22-80 (Attachment 1). The format for dispfaying the 
allocations, as well as the procedure for allocating the funds repre- 
sented a significant departure from previous procedures. During 1980- 
81, for the first time the basic education portion of the total 
handicapped program allocation as well as the monies generated from 
the excess cost portion of the allocation was transmitted to school 
districts as handicapped revenue (Revenue Account No. 3030). The 
new allocation display format now referenced as the 1220 report (See 
Attachment 2) displays the actual calculations of funds generated 
from both the handicapped Sudget as well as the basic education 
budget . * • 

On what basis are funds generated? 

Prior to the 1980-81 initial allocation, projections were based upon 
available handicapped enrollment averages. The transition to the 
new funding system, however, required data net available through t)ir 
existing enrollment count system. Bulletin No. 59-79 F.S., distri- 
buted November 16, 1979, provided notification to districts that addi- 
tional handicapped enrollment data were needed in order to make 
initial funding allotments for 1980-81. School districts were 
requested to complete form SS127 using the December, 1979 and 3anuary, 
1980 enrollment count dates (See Attachment 3). The January, 1980 
SS127 enrollment data were utilized to develop the initial alloca- 
tions. As indicated earlier, the initial allocations along with a 
detailed explanation of the funding system were sent to school 
districts on April 1(^, 1980. As a part of the series of meetings 
held throughout the state during late April a set of worksheets were 
made available to school districts which, when completed gave school 
districts the ability to project the number of staff and the funds 
generated. (See Attachment 5 & 6). The worksheets allowed 
projections of funding levels not including the reductions 
necessitated by the potential shortfall in the salary improvement 
fund and by the three percent reserve requirement imposed by the 
governor. However , Bulletin No. 31-80, Addendum I (See Attachment 7) 
does provide a substitute worksheet which allows districts to 
recompute the sections of the initial allocations to show the effect 
of the three percent reserve Requirement and the potential funding 
shortfall for salary and benefit increases. By using the initial 
worksheets and the substitute worksheet provided with Bulletin 31-80 



Addendum I, school districts have the ability to calculate staff 
generated and the funding I*vfel,* including, marndatory reductions^ 
ba^ng 'tl^elr calculations on^ current and/of' expected handicapped 
enrollment; 

^he January 1980 SS127 enrollment is the basis for the initial alloca- 
tion of funds until January l?8K^At that time the October , November 
and December handicapped enroilrpent counts, submitted on the P223H 
form, will be averaged and provide the basis for .a revised allocation 
system i(5ee -Attachment 8), Funds will be distributed on the bas.^s 
of the 1220R (Oct/Nov/Dec averages) for the remainder of the year. 
At the end of the school year, enrollment data for the eight month 
period will be averaged. Any necessary upda(tes of average ^salary 
and program mix -factors will be included in order to make both the 
revised and final adjustments. 

What mibfi a scht>ol district do in order to receive funds? 

Handicapped funds are distributed to school districts as a pfirt of 
the'fitate a(>portionment system. As indicated earlier, initial 
payments to school districts will be based on the initial handicapped 
allocation announced April 14, 1980. 

The flow of funds to school districts begins automatically with the 
September apportionment payment. Payment is made via electronic 
transfer and generally occurs during the last week of the month. 
The percentage of the total allocation which is paid each month vaVies 
slightly each month*. The schedule of dates of electronic transfer 
as well as the percentage paid each month are contained in Bulletin 
No. 31-80, F.S. (See Attachment 9). Reports detailing the amount 
paid out through the apportionment system are provided on a monthly 
basis. 

A signifidant change for the 1980-81 school year is that the portion 
of school district's basic .education allocation attributed to the 
special education program is being shifted into the handicapped 
revenue source prior to funds being transferred to school districts 
through the apportionment system. Financial Services Report No. 1381 
is the monthly apportionment document for the Handicapped Program. 
Financial Services Report No. 1191 is the monthly apportionment 
document for the Basic Education Program. 

Both the Handicapped ponon and the Basic Education portion of the 
total handicapped allocation will be shown on Line A of the i381 
Report entitled "Handicapped Allotment for 1980 81." (See Attachment 
10). It will not equal the amount shown on the bottom line of the 
April 14, 1980, 1220 report (Attachment 2) entitled "Total Allocation: 
BEA & Handicapped" due to the fact the initial report did not adjust 
for the three percent reserve requirement. The reduced amount on 
Line A of the 1381 report will reflect the necessary adjustment. 



Salary improvement will be included^^at 100% until fignds are 
exhausted.' The sHift of tbasrc education , funds to the handicapped 
program will be accomplished through a deduct of 'thcs^^mount of basij 
education funds to be attributed to the handicapped program, and will 
'be shown as such on Line C.7, of the , 1191 Report as "Amount 
transferred to Account 3030". (See Attachment 11). 

It will not be necessary for school districts to make adjustments 
in, the number at full time equivalents counted monthly 
for basic education (P?23) in ordec,. to- facilitate the back-out of 
baste education funds. The full time equivafency of the handicapped 
students is calculated automatically in order to determine -the amount 
of basic education funds to transfer to the hanclicapped program (Rev- 
enue Account 3030). Therefore,* all handicapped students should be 
included in the Monthly Report of School District Enrollment - Form 
P223 consistent with the instructions provided in Bulletin 5<^-80,. 
Financial Services! (See ^ Attachment 12) and on the reverse side of 
form P-323H. 

In addition to reports 1191 and 1381, school districts are provided 
a monthly report suffimarizing their total allotment 'Y^om each fund 
source included in the state apportionment systeo). The summary report 
1197 shows the allotment paid during previous months and the allotment 
for the current month. (See Attachment 13). 

These reports provide school districts with continual updates on the 
amoujnt o^ funds beifig transferred into Revenue Account 3030 through 
the state apportionment system. 

B. Home«Hospital 

The state handicapped budget contains a set-aside of $265,000 to 
assist in the provision of services to students^ wha are unable to 
attend school because of a physical disabjrfity or illness. The 
student may or may not be a handicapped * stttdent} however, home- 
hospital services funded through this fund source shall not be used 
for initial or on-going placement of otherwise handicapped students. 

On what basis are Home/Hospital funds generated? 

The funds are provided to school dis^tricts at a maximum rate of $40.00 
per week based on individually submitted home-hospital applications. 
In addition, seven percent employee benefits, a travel allowance, 
and funds for supplies and materials are provided upon request. 

What must a district do to receive Home/Hcspital funds? 

School districts were provided notification in Bulletin No. l^-^iO 
Special Services regarding the procedures for applying for Home- 
Hospital reimbursement using Form E-310 (See Attachment 1<^). Funding 
approved through the E-310 process is distributed to school districts 
as a part of the state apportionment system. Line B on Report 1381 



l?*th^iK''^r!- l°? H'fl^^^ inc^^ded the allotment 

to the school district, '^t the *nd- of the year-, srhool districts 
are provided with Report E-525. .aHcomputer print-otlt of the approved 

tiofni'Jh "L^'^^'^ic'' I" ^^'f^* expenditures for Home- 

Hospitai expenditures (See Atfachment 15). Vf 

When actual expenditures are less thail tlk originally approved level, 
a negative adjustment is made in the following year's allocatibn-. 

' ' ' t . f' 'i 

C, Foster Home Allotment (Room & Boart^) 

and Board costs are available: in situations where a student 
does not mecy Department of Social and Health Service" eligibility 
drstrict"a.J? ^^^''JHS^' services .that cannot be provided ih-thl homi 
fLVnlLi!^ ■ *° serving district that coulcf-provide 

the needed services is such that It would'not be feasible to transport 
tne student on a daily basis. The biennial budget approved bv the 
legislature contains $»5«0QQ for the 1980-81 schooJ year. ^ 

On what b asis are Foster Home funds generated? 

' S!JlSf*tKi'* P'^y'?!"* *° ^"^^^^^ «^ varying mwithly rateji 

based on the age cf the student. c , 

■ What must a school district do in order to receive Foster Home funds? 

l'**".*^** provided notificatioi) in Bulletin No. 15-80, 

? A Services regarding the procedures for applying for Room and 
^nJ ^^'^ E569 (See Attachment 16). Funding 

approved through the E569 process is -distributed to school district! 
?t! A*? K . state apportionment system. Une C on Repoft 1381 
(See Attachment 0) indicates the amount included in the allotment 
to the school district. 



Federal Funds 



The major source of federal funds for handicapped students in the 
bl PL 94 i?2 S "provided by EI4A^ Title VI, Part B as amended 
ll tL tii* , t^w*; •PProximately 11.6 million dollars received 
JM/^wf* °J Washington for 1980-81, seventy-fivp- percent is 
hlToni K^^f^'y to school districts on- a per handicapped pupil 
inJ u HU^^A* . «pr"e"t^ approximately 8.7 milliSi dollars 

vll.. * f rate of approximately $170.00 per pupil, 

ihese funds are commonly referred to as "9*- 1*2 Flow-through" furids. 
Of the remaining twenty-five percent, twenty percent is set aside 
or program use at the discretion of the Superintendent o? Public 
Instruction and five percent is avowed for state administration. 

\ • . . • ' 

A.- 9»-l»2 Flow-throurh Funds 

D?;S?dlnr',''nir.''*^ ""^ costs in 

providing special education and related services to unserved 

.Ti*K^*w '*"'**'i*' *° P'°^^^* educational opportunities 

in«n?i .^^"^^^•PP**' students. In -no way may these funds be used to 
supplant local and state funds available for these purposes. 



On what t>i&sis are funds generate^? 

' ^ ^ • * ° ■ . ' 

Funding levels for the 1980-81 school year are based on the 9(^-1*2- 
child rount of handicapped, students ages three through twenty.-^one 
receiving special education and related services based ^on an lEP' a# 
of Decembcff 1, 1979. . Bulletin l^r79, Speci|rt Services, distributed 
to school districts on November 9, 1979, prcmded extensive guidance 
relating to Which students could and could not be* counted as well 
as instructions for^mpleting form E721 (See Attachment 17).^ The 
form required aP^istribution of handicapped/ students by age, 
handicapping category and type of educational environment in which 
the student receives special education services.* As the data were 
received by SPI, the information .was entered into a computer program 
designed to produce the necessary summary ^ata for submission to the 
Office* of Special Education (formerly the Bureau of Education for 
the Handicapped). As a first step, each school district's report 
wa\ computer reproduced and returned to the district for. 
verification. This allowed school districts to verify the accuracy 
of their first report as well as^ check any possible keypunch errors. 
' - ^Data f rem Washington State andvibe Trust Territories were aggregated 
] by OSE in order to determine the per pupil allo^fation on a nation-wide 
basi$ within the appropriation provided bf the . United States 
Congress. Washington State received its 1980-81 Grant Award on August 
2>, 1980. ' - ' 

What must a school district do i n order to receive funds? 

^Bulletin No. 08-80, Special* Services, was distributed to school dist- 
ricts on May 16, 1980. bicluded 'with the bulletin was the Local 
Education Agency Application, tables for the Local Ediicatidn Agency 
Application, and- directions for completing the Local Education Agency 
Application (:>ee. Attachment 18). Bulletin No. 11-80, Special , 
Services, dated May 30, 1980, provided notification to school^ 
districts that the total amount allocated ner district >houH be 
calculated on total students served rather than resident studcrnts 
as' previously Indicated (See Attachment 190. Local Education Agency 
Applications were requested ''to be submitted to SPI by 3une 27, 1980. 
Following review of the application, notification was sent to the 
applicant district regarding the statur of its applications. 
AppUcatidns were determined to be eithei* 1 ) fully approvable— no 
additional information needed, Z) in substantially approvable form*- 
limited additional information requested or 3) not approvable--data 
absolutely necessary in order to make an' initial determination was 
not provided (See Attachment 20, 21 & 22)., > 

Following approval of the school district's application and receipt 
of final claims from the previous y^ar, (F146, Attachment '27) grant 
awards are issued. The procedure currently utilfzed for use of 
carryover funds avoids the previously required separate budget forms 
for carry-over and current year funds; Yet, the ability to track 
separately the expenditure of funds for each of the two years exists 
as required by federal accounting standards. 
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For example, during the budget planning process, a school district 
anticipating an allocation of $75,000 of new funds and a carry-over 
. of approxirnately $5,000, might develop a budget for $80,000 and submit 
'A with the Local Education Agency Application 

(See Attachm-jnt 23). Assuming that when final claims for the previous 
year, are submitted to SPI, the carry-over amount is $7,000, not $5,000 
as originally anticipated, the following process occurs: 

1. A graKt $ward is issued for the $7,000 of previous year 
carry-o*er funds. 

2. A grant \ward ii issued for $73,000 of the current year's 
funds bringing the "spendable" total the ^istriqt has 
available to $80,000 the amount of the submitted budget. 

• 3. The difference of the $2,000 between the $73,000 made 
available via the grant award and the $75,000 allocation 
remains accessible through the budget revision process. 

This procedure avoids the necessity for requiring districts to 
resubmit budgets and allows the issuance of grant awards and 
reimbursement of submitted clainjs (See Attachments 2* & 25). 

As indicated earlier, the process does provide for separate accounting 
of each of the two years of funds. Indicated, on the face sheet of 
each approved budget is the breakdown of the total budget into carry- 
over and current year amounts. As claims are submitted they are peid 
using prior year funds until they are exhausted. The Fl*6 and F147 
federal claim reimbursement process provides sufficient detail to 
track the specific budget object and activity of each expenditure 
(See Attachments 26., 77 & 28). Through this process SPI has the 
ability to produce separate financial reports for each of the two 
fiscal years involved even though a single budget document is submit- 
ted by school districts. 

Claims for reimbursement are generally submitted on a quarterly basis; 
however, claims will be paid as frequently as a monthly basis if 
submitted. 

The end-of-year performance report required for PL 94-142 is a 
computer print-out indicating the activities originally included as 
a part the of application for funds. Beside each activity/procedure, 
school districts are asked to enter a brief description of the outcome 
and/or result. Notification regarding the end-of-year report was 
sent to school districts on May 30, 1980 to be returned to SPI by 
August 29, 1980 (See Attachment 29). 

B. P L 89-313. ESEA Title I 

ESEA Title I, 89-313, as -ammended by PL 93-380, provides to local 
school districts funds for the purpose of supplementing appropriate 
special education programs for children who were formerly in state 
operated institutions for handicapped children- or state supported 
developmental centers. I. 
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Funds for 4he 1980-81 school year are bas^d on a count of formerly 
institutionalized students enrolled in a given school district on 
October 1» Instructions for counting students for this fund 

source were distributed to' school districts in a SPI Memorandum dated 
September 21, 1979, ai\d the forms were due at SPI by October 19, 1979 
(See Attachment 3(y). Funds available for formerly institutionalize^ 
handicapped students amount to appr'bximately $300,000 for the 1980-31 
school year. ' The funds will be allocated at a rate of $6$7 per 
student included in the school district's October 1, 1979 count. 
Seventy-five school districts reported formerly institutionalized 
students during 1979-80. * 

What must a school district do in order t^ receive fujids? 

School districts which submitted forms £712 and £713 identifying 
formerly institutionalized students enrolled on October 1, 1979, are 
eligible to submit an application for use of the funds generated. 
Notification was provided to school districts via a SPI Memorandum 
dated May 9, 1980 (See Attachmmt 31). instructions were provided 
for completion of the application including a due date of 3une 13, 
1980. Approval noflfication to school districts includes information 
regarding the neeci tor submission of a budget revision as soon as 
the district is notified of the amount of* unexoended funds (carry- 
over) from the previous year (See Attachment 32). ^ 

The procedure for claiming f jnds is the same as that described in 
n.A., 9k-l^2 flow-through funds. 

The 89-313 program requires that a performance report be submitted 
within thirty days after the close of th6 pr^oject. Notification was 
provided schf^ districts on August 1>, 1980, including the tables 
to be complete^] for 1979^80 school year (See Attachment 33). 

C. Discretionary <^nds 

Twenty percent of the funds made available through Part B of Title VI 
as amended by PL 94-142 are set aside for use on a discretionary 
basis. For 1980-81 this amounts to i^ppro^dmately 2.3 million dollars. 

In addition, appi^xln^^tely $222,000 is available lor preschool pro- 
grams focusing onNthree- and four-year old handicapped students. 

These funds are commonly known as Preschool Incentive Funds . Part 0 
of Title VI provides approximately $50,000 for inservice^ training 
programs., / 

On what basis are funds ynerated? 

The funds for the twenty percent set-aside of the Title VI, Part B 
funds are generated by the state as described iJi.' Section D-A, 94*142 
Plow-through Funds. The Preschool Incentive Fums are allocated using 
Washington Stated count of three-, four* and fivm-^ar old students 
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• reported as a part of th?; overall 9;? 142 reporting process. The Title 
VI, Part D training fun-3S are awarded through a competitive grant 
application process in which the Superintendent of Public Instruction 
applies directly to the Office of Special Education. 

What must a school district dc in ord»r to rec * ' ve funds? 

Notification was provided to school districts on February 7, 1980 
icgarding the availability of discretionary funds for the 1980-81 
school year. Bulletin No. 01-80, Special Services announced a com- 
prehensive plan for review and approval of discretionary proposals 
in the area of special education (See Attachment 34). The BuUetin 
indicated the four priority .ireas that had been identified by the 
State Special Education Advisory Council and the Special Education 
Training Advisory Group. 

1. Involvement of parents/community in th^ education of 
handicapped students. * 

2. Processes for formal screening and multidisciplinar y 
assessment of student performance to determine eligibility,, 
appropriate placemeit and programming. 

3. Progam planning, including the development, implementation, > 
and review of \he IE P. . 

4. Program managenicpi , including processes for: 1) determina- 
/ 'ion of least restrictive environment 2) due process 3) 

cooperative pMnning with regular education and other cate- 
gorical prograr;is, aid 4) early. identification and interven- 
tion eluding comprehensive services for preschool 
children. 

Developmental, training, adoption and cont^uation proposals utilized 
application forms developed by the Division of Special & Equal Oppor- 
*unities Pi'ograms for ESEA T,tle IV-C programs (See Attachments 35 
A 36). The format for Preschool Incentive Program application was 
spelled out in the bulletin. 

The intent of fitlc IV-C funds is to address state priority needs 
through condi^Tting model educational projects. Title IV-C funds are 
to be used tdr conducting developmental, continuation and adoption 
projects; 

1 . Initial Developmental Projects 

The purpose of these grant.i is to develop, implement and test 
strategies designed to solve serious, prevalent educational problems. 
Developmental projects may be of one-, two-, or three-year duration. 
In' the case of projects of more than one year's duration, the 
following will facilitate planning: 

During the first year, the solution strategy is taken from theory 
to practice, vith implementation occurring no later than January 15. 
Depending upon the educational variables under study, the first-year 
products include instructional materials, instructional methods, 
instructor training programs, evaluation designs, evaluation 
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instruments and a second-year implementation plan. The second year 
is usually devoted to a trial of the solution strategy in an 
educational setting. Second-year activities include: staff training 
to utilize the solution strategy summative evaluation, project 
monitoring, and modi 'ication of project procedures, methods or 
materials where nece. ^ary. Project evaluation data are submitted 
for critical review following the second developmental year. If these 
data prove that the project is efficient and effective, a 
demonstration grant is awarded to support third-year activities* 
The purpose of demonstration grant activities is to make other school 
districts aware of the project and its availability for adoption* 

2. Continuation Projects 

The purpose of these grants is to fund for continuation those projects 
which' are judged as successful h) project data review and which 
address current state priorities as described above. 

3. Adoption Projects 

The purpose of these grants is to diffuse proven educational 
models/practices . Eligible adoptions include Title IV-C validated 
practices and National Diffusion Network programs. 

The review process for the submitted applications was a joint effort 
involving both the Division of Special Services and the Divison of 
Special and Equal Opportunity Progr^ims. The proposals were reviewed 
by teams of field readers representing handicapped individuals, 
teachers of the handicapped, p^rer ts, special education administra* 
tors, support services personael^ superintendents, principals, non- 
public schools, institutions of hi^ier education. Special Education 
Advisory Council members and OSPI staff. 

Following a series of - dependent readings and evaluation, the con<- 
sensus rankings we v . mitted to the Superintendent of Public 
Instruction for final d. uns. 

Notification was sent to districts regarding whether the proposal 
had beai approved for funding. The i ^proved projects were informed 
that they had been approved subject to budget negotiation. Second 
and third year projects did not carry over unexpended funds from the 
previous year. 

The procedure for the actual claiming of funds is the same as the 
procedure described in Section II-A, 9(^-1*2 Flow-through funds. 

Discretionary projects funded for tht^ 1980-31 school year are required 
to submit a brief, one page report three times per year. Reports 
are to provide status information as of the second Monday in October, 
the second Monday in February and at the conclusion of the grant award 
'period. They are to be submitted within two weeks of the ^bo* 
mentioned dates (See Attachment 37). 




I>. Vocational Education Funds 



Vocational Hducation is an integral part of all IEr>s for handicapped 
students I* years of age and older. The fiscal resources for such 
programming will come from two sources. 

On what basis are funds generated? 

One source of funds for Vocational Education includes earmarked state 
special education and P.L. 9<^-l«2 federal funds. The amount of these 
funds expended for Vocational Education programs Is a local district 
discretionary activity, as long as the expenditure is within the 
guidelines of the state Rules and Regulations as well as the 94-142 
federal regulations. 

P.L. 94-482 is a federal law pertaining specifically to Vocational 
Education. Within the Rules and Regulations for that federal law 
IS a 10% set aside of funds for meeting the vocational needs of 
handirapped youth based on a 50% local district match. 

yjl^* |T'*" »t a school district do in order to receive funds? 

All distiict Vocational Education directors are notified of the 
availability of these funds. ilie vocational director in cooperation 
*ith the distiict's special education director will design vocational 
programming concerns for the handicapped in the annual district 
Vocational Education plan. The amount of money available and the 
procedures lor securing these funds are announced by the Division 
of Vocational-Technical and Adult Education in bullfstin format to 
the Vocational Education directors. It is imperative that if a 
district desires ,to seek these funds that district must initiate a 
cooperative effort between the Vocational Education director and the 
Slpecial Education director. All necessary forms submitted to the 
Division of Vocational-Technical and Adult Education must be jointly 
signed and submitted by the Vocational Education director and Special 
^Education director. 

SUMMARY 



The state and federal monies administered by the Special Services 
Division of the Superintendent of Public Instruction's Office des- 
cribed in this overview are intended to assist local school districts 
in meeting the needs of the handicapped for whom they have a responsi- 
bility to provide service. U is hoped that the information contained 
in this document facilitates the accessing of available funds 
by local schooi districts so rhat programs can be implemented in a 
timely and efficacions manner. 
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FORWARD 



In response to t-he implementation and monitoring of P.L. 9^-1^2 and 
related washington state laws and regulations, the special services 
Division is developing a of technical assistance series. 

This series will attempt to provide concise, practical explanations 
and clarifications of issues related to the provision of services 
TO handicapped students, Content will reflect current interpretations 
OF laws and regulations. However, the reader is cautioned that inter- 
pretations M/IY CHANGE; AND THE DIVISION OF SPECIAL SERVICES WILL MAKE 
EVERY REASONABLE ATTEMPT TO UPDATE AND REVISE TECHNICAL ASSISTANCE 
INFORMATION. 
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INTRODUCTION 

During the course of monitoring local districts' compliance with 
Public Law 9V1^2,and Chapter 392-171 WAC within the State of Wash- 
ington, A DIVERSITY OF INTERPRETATIONS HAS BEEN NOTED REGARDING THE 

Individualized fDucATioNAL Program (!EP). The purposes of this 

DOCUMENT AKE TO CLARIFY THESE REGULATIONS TO DESCRIBE THE REQUIRED 
COMPONENTS OF THE lEP. INCLUDED' ARE ANSWERS TO FREQUENTLY 
ASKED QUESTIONS, DEFINITIONS OF REQUIRED COMPONENTS lEP PROCESS CHECK- 
LIST, AND SAMPLE FORMS. LoCAL DISTRICTS MAY ELECT TO USE THE ENCLOSED 
.SAMPLE FORMS OR APPLY THE CHECKLISTS TO MONITOR AND REVISE EXIST?.NG 
FORMS. . - 

Co-AUTHORS: 

Linda Chase 

KtL Kangum ' 
Steve Richards 
Margaret Shirey 
Joe W HAL en- 
Claire Williams 

Editor: 

Margaret Shirey 



PURPOSES OF THE lEP 

The lEP process inclides two main components: (if The IEP meeting 
- during which the parents and school personnel jointly make decisions 

ABOUT A handicapped STUDENT'S EDUCATIONAL PROGRAM/PLACEMENT, A(JD (2) 
THE IEP DOCUMENT ITSELF - "WHICH IS A RECORD OF THE DECISIONS RfACHED 
AT THE MEETINGS." ThE PURPOSES OF THE IEP ARE AS FOLLOWS: 

^' IS AN EXTENSION OF PROCEDURAL PROTECTIONS GUARANTEED TO 

PARENTS AND STUDENTS, 

- 1 - 



It is a management tool to ensure provision of appropriate 
special education and related services. 

It is a compliance monitoring device to determine WHETHER A 
HANDICAPPED STUDENT IS RECEIVING A FREE APPROPRIATE PUBLIC 
EDUChTION. 

It IS A WRITTEN COMMITMENT OF RESOURCES. 

It is a COMMUNICATION VEHICLE BETWEEN/AMONG ALL PARTICIPATING 
PARTIES INVOLVED IN THE EDUCATION OF THE HANDICAPPED STUDENT. 

(OSt/DAS Bulletin, 116^, 5-23-80). 
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QUESTIONS AND ANSWERS REGARDING^ lEPS 



1. When and how should parents be notified of the IEP meeting? 

Parents should be invited to participate .in the IEP 

meeting within 10 CALENDAR DAYS" OF THE DECISION /HAT THEIR 
CHILD HAS A HANDICAPPING CONDITION. ThE Wmi OF THIS 
EARLY NOTIFICATION IS TO ENSURE THAT PARENTS RECEIVE NOTICE 
REGARDING THE TIME AND LOCATION, THE PURPOSE OF THE MEETING 

AND Committee partulipants. This advance invitation 

PROVIDES PARENTS TH€ OPPORTUNITY TO PREPARE MEANINGFULLY 
FOR THEIR PARTICIPATORY ROLE-] N DEVELOPING THE IEP. 

" Examples of documentation of this notice are available 

AT the end of this SECTION. 

2. Does the requirement for notifying parents as to who will attend 
the iep meeting mean that. the participants must be listed by name, 
title, or both? 

The law is not specific on this point. The intent of 

THIS REQUIREMENT WOULD BEST BE MET IF THOSE ATTENDING ARE 
LISTED BY NAME AND POSITION. ' ' 

3. Who has to participate, in the initial IEP? 

The teacher and/or therapist, district representative 
qualified as outlined in question §s, one or both of the • 

PARENTS (or the ADULT STUDENT), . THE STUDENT WHERE 
APPROPRIATE, AND A MEMBER OF THE ASSESSMENT TEAM. MEMBERS 

OF THE IEP Committee may fill more than one f^-osiTioN except 

AS NOTED IN #6, PARENTS SHOULD fiE ADVISED THAT THEY MAY _ 
BRING OTHERS TO THE IEP MEETINS'AT THEIR DISCRETION. 

^, Must an administrator such as a principal or special education 
supervisor attend the iep, meeting? 

No. The person who is designated in written ^ 

policy/procedure to REf^RESENT THE DISTRICT AT/THE IEP 
MEETING CAN BE A PERSON WHO IS QUALIFIED TO PROVIDE OR 



SUPERVISE THE PROVISION OF SPFCJ.AL']^ EPUCATION AND RELAT€D 
SERVICES .AND. WHO HAS THE ^T^ORITY TO COMMIT AGENCY 

. RESOURCES" (OSE/DAS BuLLETiN^ti^^i, 5-23-80). Clearly, 

-THE PERSON ACTIN6>H^THIS CAPACITY SHOULD HAV| DISTRICT- 
WIDE KNOWLEDGE OF' RESOURCES AND PROGRAMS (E.G.\ 
TRANSPORTATION) IN ORDER TO MEET THE INTENDED ROLe OF 
DISTRICT REPR'E^NTATIVE. IT SHOULD BE FURTHER NOTED THAT. 
SERVICES AGREED UPON AT THE lEP MEETING WILL ACTUALLY BE 
PROVIDED AND NOT "VETOED" AT A HIGHER ADMINISTRATIVE LfVEL 

"within THE AGENCY. 

5. Can a special education teacher or therapist serve as both t^e 
"teacher* and the "district representative" at the.iep meeting? 
*No. The same person cannot act at the meeting as both 

THE district REPRESENTATIVE AND THE , STUDENT'S TEACHER AT 
THE SAME TIME. ' 

C. When must IEPs be written - before/after placement? 

Para6rapi+/,(b) of Section 121a. 3^2 states that' an IEP 
must "be in effect before special education AND related 

^ - SERVICES ARE PROVIDED TO A CHILD." ThIS IS CONSISTENT WITH 
THE INTENT OF THE Iaw; SINCE THE IEP SETS OUT THE SPECIFIC 

special education to be provided, whic>^ include-s placement, 
, "it would not be approp.riate to first place the child and 
' then develop the iep. 

7. to w^at extent can the iep be developed by district staff prior 
to. the iep meeting wit« parents? \ 
Although neither state nor federal regul-ations . 
-.specifically address this point, clearly the intent of 
the law is that p«ekts will 'actively participate in iep 
development. however, it would seem reasonable, efficient . 

AND m KEEPING WITH WAC 392-171-376 IF AT THE JIME OF THE • 
DISTRICT'S DECISIOW SOME TENTATIVE GOALS AND/OR OBJECTIVES 
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BE PROPOSED. Parents then have time to coNsiDEn thfse 

SUGGESTIONS AND DEVELOP PROPOSALS OF THEIR OWN FOR • 
CONSIDERATTON AT THE !EP MEETING. •'* 

8. If PARENTS ARE UNWILLING OR UNABLE TO ATTEND THE liP MEETING, CAN 
THE SCHOOL DEVELOP THE lEP WITHOUT PARENT PARTICIPATION? ' 



ARE AFFORDED THE OPPORTUNITY TO PARTICIPATE. If PARENTS 
CANNOT ATTEND, THE SCHOOL SHALL USE OTHER METHODS TO EWSURE 
PARENT PARTICIPATION (SEE QUESTION 17.) MEETIKGS CAN OCCUR 
. WITHOUT PARENTS IN ATTENDANCE (ASSUMING THE DISTRICT HAS 
DOCUMENTED ITS EFFORTS TO CONVINCE PARENTS TO ATTEND). 

9. What should be iNCLUDfeD under "student's present levels of educa- 
tional PERFORM ANCE*"?^ 

Since the IEP' is a communication vehicle between all 

PARTICIPATING PARTIES, IT IS IMPORTANT THAT THE STATEMENTS 
RELATIVE TO THE GENERA!. AREAS OF ASSESSMENT GIVE AN 
ACCURATE PICTURE OF THE STUDENT'S CURRENT PERFORMANCE. ' 

• While test scores might be useful in some cases, they 

SHOULD be presented IN SUCH A WAY THAT THEY CAN B*E 
INTERPRETED BY ALL PARTICIPANTS AT THE MEETING. ThE STATE- ' 
.MENTS SHOULD BE . BASED ON THE RESULTS OF THE 
ASSESSMENT/EVALUATION OF THE STUDENT AND SHOULD COVER ALL 
SPECIAL EDUCATION ANb RELATED SERVICE NEEDS. ThERE SHOULD 
BE A DIRECT, IDENTIFIABLE LINK BETWEEN THE PRESENT LEVELS^ ' 



OFEP«CATIONAL PERFORMANCE AND THE GOALS AND OBJECTIVES 



0. Can the district wait until after the student is placed to write 
short-term objectives' 

No. Both federal a;^d state regulations require that 

SHORT-TERM OBJECTIVES BE PART OF THE lEP, THAT THE lEP BE 





-AND SERVICES PROVIDED. 
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DEVELOPED WITH PARENTVHr-PKRTICIPATI ON, AND THAT. THE lEP 
BE IN EFFCCT BEFORE THE STUDENT RECEIVES SPECIAL EDUCATION 
SERVICES. ^ ' 

How CAN THE lEP Committee, write short-term objectives prior to 
placement whfw the assessment does not provide the necessary data? 
The preplacement assessment has two purposes: 1) to 
establish that the student is handicapped according to 
WAC 392-171-381 through 151, and is in need of special 

EDUCATION SERVICES; AND 2) TO IDENTIFY EDUCATIONAL NEEDS . 
FOR THE PURPOSE OF WRITING GOALS AND OBJECTIVES. SHORT- 
TERM OBJECTIVES ARE SIMPLY BENCHMARKS OR MILESTONES FOR ' 
INDICATING PROGRESS TOWARD MEETING THE ANNUAL GOALS. ThEY 
ARE NOT INTENDED TO ADDRESS THE SPECIFICS THAT ARE TRADJr . 
TIONALLY FOUND IN DAILY, -WEEKLY, OR MONTHLY INSTRUCTIOnVc 

PLANS. Therefore, the Committee when reviewing a properly 
completed summary analysis with its iiiplicit goals can, 
without further data, simply extrapolate short-term 
objectives, 

Does the IEP list services needed or' those to be provided? 
"Each handicapped child must be provided all services 
necessary to keet his/her special education and related 
needs* (OSE/DAS Bulletin m, 5-23-80). This issue is 

ALSO spoken to IN STATE" REGULATION, WAC 392-171-161; "A 
STATEMENT OF THE SPECIFIC SPECIAL EDUCATION AND RELATED 
SERVICES NEEDED AND THE METHODS BY WHICH THEY ARE TO BE 
PROVIDED TO THE STUDENT." THUS, AT BOTH THE FEDERAL AND 
STATE LEVELS IT IS CLEAR THAT THE SERVICES 1:IST# ON THE 
IEP MUST REFLECT EACH STUDENT'S UNIQUE EDUCATIONAL NEEDS 
AS OPPOSED TO SERVICES LISTED SOLELY ON AVAILABILITY. 

Must the IEP specify the extent or amount of services or simply 

LIST THE services TO BE PROVIDED? 




The extent and duration of services must be stated in 

THE lEP, so THAT THE RESOURCE COMMITMENT CAN BE CLEAR TO 
PARENTS AND OTHER lEP TcAM MEMBERS. SOME GENERAL STANDARD ' 
OF TIME MUST BE INDICATED, WHICH 1) IS APPROPRIATE TO THE 
SPECIFIC SERVICE TO BE PROVIDED; AND 2) IS CLEAR TO ALL 
PARTICIPANTS. BY DOCUMENTING MINUTES PER WE£K SPENT IN 
REGULAR EDUCATION (ACADEMIC AND NONACADEMIC ACTIVITIES) 
AND MINUTES SPENT IN ANY OTHER CATEGORICAL PROGRAMS, THE 
DISTRICT PROVIDES SUPPORTIVE EVIDENCE OF LEAST RESTRICTIVE 
ENVIRONMENT. 

1^. Is THE lEP A BINDING CONTRACT? 

No AGENCY, TEACHER OR OTHER PERSON CAN BE HELD 
ACCOUNTABLE IF A STUDENT DOES NOT ACHIEVE THE GR<W<.TH 
PROJECTED IN THE ANNUAL GOALS AND OBJECTIVES. HOWEVER, 
THIS DOES NOT RELIEVE AGENCIES AND STAFF FROM MAKING GOOD 
FAITH EFFORTS TO ASSIST THE STUDENT IN ACHIEVING lEP GOALS 
AND OBJECTIVES. SERVICES PROVIDED AS INDICATED ON THE 
IEP hAVE BEEN .'lEWED IN A COURT OF LAW AS f. BINDING 

CONTRACT. Further, parents have the right to ask for IEP 

.vtVISION^ OR TO INVOKE DUE PROCESS PROCEDURES IF THESE 
EFFORTS Af*.NOT BEING MADE (CFR COMMENT, PaRT 121a.3^9). 

15. flUST ALL ITEMS ON THE [EP BE ADDRESSED EVEN WHEN THEY DO NOT APPLY 
TO A PARTICULAR STUDENT? 

Yes, THE CtMPONENTS WHICH MAKE UP THE IEP DOCUMENT 
CONSTITUTE A SERIES OF OPTIONS WHICH NEED TO BE DISCUSSED 
KITH PARENTS AND THEN ^DETERMINED TO BE NEEDED OR NOT 
APPLICABLE. WRITtNG- (IZtf OR. lilM. SERVES AS THE DISTRICT'S 
DOCUMENTATION, THAT THIS PROCESS ,IS OCCURING. 

IC. What steps should be initiated when parents are unable or unwilling 

TO attend the IEP MEETING? 
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A. The school must maintain a detailed record of^ 

ATTEMPTS TO ARRANGE A MUTUALLY AGREED UPON TIME AND PLACE 
SUCH AS TELEPHONE CALLS ATTEMPTED AND RESULTS, 
CORRESPONDENCE TO PARENTS AND RESPONSES. 

B. After p^ing to convince parents to attend the IEP 

MEETING, THE SCHOOL SHALL USE OTHER MEANS TO GAIN PARENT 
participation in IEP DEVELOPMENT INCLUDING, BUT NOT LIMITED 
TO, INDIVIDUAL OR CONFERENCE TELEPHONE CALLS. ThESE 
EFFORTS SHOULD BE DOCUMENTED. (SEE ATTACHED EXAMPLE 
FORMS.) 

c. The school may proceed with IEP development without 

THE PARENT. WRITTEN PRIOR NOTICE MUST BE SENT TO THE 
PAR€NT BEFORE INITIAL PLACEMENT OR WHENEVER A CHANGE IS 
PROPOSED OR REFUSED- REGARDING IDENTIFICATION, PLACEMENT, 
OR THE PROVISION OF A FREE APPROPRI ATEyPldftiC EDUCATION. 
In addition, written parental cons en T'' must be OBTAINED 
BEFORE INITIAL PLACEMENT (IMPLEMENTATION OF THE STUDENT'S 
FIRST IEP). 

17. Are parents required tc sign the IEP? 

School districts are^ required to DocufitNT parent 

PARTICIPATION IN IEP DEVELOPMENT, CONSENT FOR INITIAL 
PLACEMENT AND RECEIPT AND UNDERSTANDING OF RIGHTS. 

Although not required by law, -parent signature on the IEP 
is generally viewed as the most efficient way to provide 
the required documentation of this participation. a parent 
signature on the iep does not preclude the parent, at some 
later date, from disagreeing with the student's program 
or initiating due process. 

18. is written parental consent required to implement the iep? 

Written parental consent is required prior to initial 
placement, which means pkior to the implementation of a 
student's first iep. i^roten parental consent is not 
required for the implem^tation of continuing leps. 
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19. W1!at if the parent refuses consent for initial placement? 

First, attempt to resolve differences THRauGH 

NEGOTIATION. If DIFFERENCES CANNOT %l RESOLVED, THE 
DISTRICT MAY INITIATE A DUE PROCESS HEARING. INITIAL 
aACEMENT CANNOT BE MADE UNTIL THE PARENT PROVIDES WRITTEN 
CONSENT OR THE REFUSAL OF A STUDENT'S PARENT (OR ADULT 
STUDENT) TO GRANT CONSENT HAS BEEN OVERRIDDEN BY THE SCHOOL 
DISTRICT PURSUANT TO A HEARING (OR APPEAL) CONDUCTED IN 
ACCORDANCE WITH WAC 392-171-521. ET SEO. IN THE MEANTIME. 
THE STUDENT MUST REMAIN IN " HIS/HER PRESENT EDUCATIONAL 
SETTING UNLESS THE PARENT AND SCHOOL AGREE OTHERWISE (^5 

CFR Part 121a. 513). 

20. What constitutes annual review? 

Statute requires thai at least annually the IEP 
Committee meet to review and revise as necessary the 
student's educational program. New annual goals must be 
determined. including objectives and whatever appropriate 
changes are necessary regarding related services or extent 

OF PARTICIPATION IN REGULAR EDUCATION. ThUS THE 
IMPLICATION OF THE LAW IS THAT DISTRICTS AND PARENTS. BASED 
ON ASSESSMENT/EVALUATION FINDINGS. REVIEW ALL OF THE 
COMPONENTS (SERVICE DELIVERY AND FULL CONTINUUM OF 
PLACEMENT OPTIONS) TO REDETERMINE THAT BOTH THE PLACEMENT 
AND PROGRAM ARE APPROPRIATE. 

21. Who has to participate in the review of the IEP? 

The requirements as to meeting participants remains 

THE SAME FOR THE ANNUAL REVIEW MEETING AS FOR THE INITIAL 
IEP MEETING. 

22. What happens if the district conducts an IEP meeting to review 

AND REVISE THE IEP AND THE PARENTS DO NOT AGREE WITH A PROPOSED 
CHANGE? 
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First, the school and the parents should attempt to 

RESOLVE DIFFERENCES THROUGH NEGOTIATION. IF UNABLE TO 
DO SO, THE llSTRICT CAN PROVIDE PARENTS MITH A WRITTEN 
PRIOR NOTICE OF THE PROPOSED CHANGE, ALONG WITH A COPY 
OF PARENT RIGHTS. (THIS NOTICE MUST BE IN ACCORDANCE WITH 

. WAC 392-171-526.) At this point, the parents may initiate 

A DUE PROCESS HEAftlN^. TO CHALLENGE THE APPROPRIATENESS 
OF PROPOSED SERVICES. IF TH.! PARENTS DESIRE SUCH A 

hearing, the school district must be notified in wrihng. 
If no hearing is initiated, the school district may go 
ahead and implement the proposed change in services. 

23. What constitutes a change in placement within district? 

mithin district any significant change in the services 
provided requires prior written notice to parents. 
However, mS long as there is no ci.ange in the overall 
amount or type of services, some adjl ,tments in scheduling 
the services shoui.d be possible (based on the professional 
judgment of the service provider). 

24. how should transfer students be placed? 

The law is specific that an IEP be in effect before 
special education services can be provided. because each 
district's service delivery model is unique, a transfer 
from one district to another nfcessarily constitutes a 
change in program, thus requiring the new contracting 
parties to document their agreement regarding iep content. 

25. Must tHE II'P indicate the specific physical education services 

REQUIRED? 

PL 94-142 (15 CFR Part 121a. 307) requires th^at either 

REGUL.'i.R OR SPECIALLY DESIGNED PHYSICAL EDUCATION MUST BE 
MADE AVAILABLE TO ALL HANDICAPPED STUDENTS. IF SPECIALLY 
DESIGNED, THE IEP SHOULD DESCRIBE JUSTIFICATION FOR 



ERIC 
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PLACEMENT, ANNUAL PHYSICAL EDUCATION GOAl^^ND SHORT-TERM 
OBJECTIVES. If THE STUDENT IS RECEIVING REGIJLAR PHYSICAL 
EDUCATION SERVICES, OR IF, IN THE CASE OF A SECONDARY 
STUDENT^ he/she HAS COMPLETED PHYSICAL EDUCATION REQUIRE- 
ments, it is suggested that this be indicated on the lep 
as a way of documenting compliance with pl 94-142 and the 
state rules, 

Must the IEP indicate the specific career development and/or 
vocational education services required? 

State regulations do require that career development 
and/or vocational education goals and short-term 
instructional objectives be specified for students with 
chronological ages of 14 and above when the vocational 
education and/or career development is specially designed 

INSTRUCTION. 1f THE STUDENT IS SERVED IN THE REGULAR VOCA- 
TIONAL EDUCATION PROGRAM, THIS SHOULD BE NOTED ON THE IEP. 
If a STUDENT HAS ONLY A SIMPLE ARTICULATION PROBLEM, DOES THE 

school have to hold an iep meeting and develop an iep consistent 

with pl 94-142 and state rule requirements? 

Yes. If the student has been assessed and determined 
eligible for special education services* an iep meeting 
must be held and an iep developed pursuant to applicable 
state and federal requirements, 

Can a Communication Disorders Specialist contracted through an 
educational service district act as the district representative 

FOR THE SCHOOL DISTRICT SHE/HE SERVES? 

Yes, AS LONG as the CDS has the designated authority 
TO represent the district. 

When a handicapped student's program is provided by another 
distkict/agency, who is responsible? 
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The district in which, the student resides remains 
responsible for providing that student a free appropriate 
public education, thus, a representative from the 
residential district must be involve^ in the development 

OF THE STUDENT'S lEP. 
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Appendix 




lEP PROCESS CHECKLIST 
REQUIREMENT/TASK PERSON RESPONSIBLE 



IN EFFECT 
PROVIDED 



BEFORE 
TO A 



NOTE: An IEP must be 

SPECIAL EDUCATION IS 
HANDICAPPED CHILD. 

li Share assessment findings and 

ASSESSMENT TEAM'S RECOMMENDATIONS FOR 
IEP WITH PARENT PRIOR TO IEP MEETING 
UPON PARENT REQUEST. (WAC 392-171- 

375). 

2. Schedule a meeting to develop the IEP 

WITHIN 30 CALENDAR DAYS AFTER 
ASSESSMENT IS COMPLETED WHICH IS H^ARK£D 
BY THE WRITTEN DECISION OF THE DJ^'glcV 
. THAT THE STUDENT IS HANDICAPPED.' .' CWAC 

392-171-^156). 

3. Invite the following participants to 
the iep meeting: 

A. THE student's REGULAR TEACHER AND/OR 

SPECIAL EDUCATION TEACHER AND/OR 

therapist. 

b. a representative of the district, 

other than the teacher, who is 
qualified to provide or supervise 
the provision of special education 
and related services. 

c. the parents (or adult student). 

(Note: See step ^ for description 
OF notification to parents.) 

D. The STUDENT, WHERE APPROPRIATE. 



34. 
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REQUIREMENT/TASK 



lEP PROCESS CHECKLIST 



PERSON RESP"OfJSIBLE 



THE 



AND 



E. SOMEONE WHO IS KNOWLEDGEABLE ABOUT 

THE ASSESSMENT/EVALUATION 
PROCEDURES AND RESULTS,' (NOTE: 
•THIS COULD BE THE TEACHER OR 

district representative.) 
_ f. others at the discretion of 

parents- or school. 
^. Notify the parent(s) in writing 

indicate the: 
a. purpose 

B. TIME 

^ C. LOCATION 

D. WHO WiLL ATTEND THE MEETING. (NOTE: 

PARENT(s) must BE NOTIFIED EARLY 
ENOUGH TO ENSURE THAT THEY CAN 
ATTEND AND HAVE AN OPPORTUNITY TO 
AGREE ON THr'TIME AND PLACE.) 

5. If the SCHOOL is unable to convince 

THE PARENT(S) OR IF , THE PARFNT(s ) 
CANNOT OR WILL NOT ATTEND THE I EP 
MEETING, THE DISTRICT MAY CONDUCT THE 
MEETING WITfiOUT THE PARENT(s). In 
THIS CASE, THE SCHOOL MUST HAVfe A 
RECORD OF ATTEMPTS TO ARRANGE A MUTALLY 
AGREED UPON TIME AND PLACE SUCH AS! 

A. DETAILED RECORDS OF PHONE . CALLS 

MADE OR ATTEMPTED AND THE RESULTS. 

B. COPIES OF CORRESPONDENCE SENT TO 

THE PARENT(S) AND ANY RESPONSES. 
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lEP PROCESS CHECKLIST 
REQUIREMENT/TASK PERSON RESPONSIBLE 



C, DETAILED RECORDS OF VISITS TO 

PARENT(S)', HOME OR PLACE" " OF 
EMPLOYMENT AND THE RESULTS,. ' 

6. IFHEITHER PARENT CAN ATTEND THE lEP 
MEETING IN PERSON, USE OTHER MEANS 

to ensure parent participation in lep 
development, including, but not limited 
to, individual conference telephone 
calls or home visits. 

7. Develop the IEP in a keIting to 

INCLUDE: 

A. A STATEMENT OF PRESENT LEVELS OF 

EDUCATIONAL PERFORMANCE. 
B. A STATEMENT OF SPEHFIC ANNUAL 

GOALS. 

. C. A STATEMENT OF SHORT-TERM MEASURABLE 

OBJECTIVES. 

D. A STATEMENT OF SPECIFIC SPECIAL 

EDUCATION AND RELATED SERVICES 
NEEDED AND ThI METHODS BY WHKH 
THEY WILL BE PROVIDED. 

E. EXTENT OF PARTICIPATION IN REGULAR 

PROGRAMS. 

F. PROJECTED DATE(S) FOR INITIATION 

OF SaWtlCES, AllU) THE ANTICIPATED 
DURATION OF SERVICES. 

6. OBJECTIVE CRITERIA, EVALUATION 

PROCEDURES SCHEDULES FOR 

DETERMINING AT LEAST ANNUALLY, 
WHETHER GOALS AND SHORT-TERM 
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lEP PROCESS CHECKLIST 
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REQUIREMENT/TASK 



PERSON RESPONSIBLE 



8. 



9. 

10. 
11. 



12. 



13. 



■ OBJECTIVES m BEING NET. 
N. pJSCRIPTrO^I OF VOCATIONAL AND/OR 
CAREER EDUCATION PROGRAMMING TO 
BE PROVIDED TO STUDENTS OF €.A. 14 
AND ABOVE. j 

Ensure that the MentCs) understand(s) 



THE PROCEDINGS 
INCLUDING ARRANGING FOR 
FOR PARENTS WHJ 



AT THE tIEETING, 
; l]«TERPRiTER 
ARE DEMf' OR WHOSE 
NATIVE LANGUAGE Js OTHER THAN ENaiSH. 

Document the f'RESENcB of those in 

ATTENDANCE AT TH£ lEP MEETING. 
GlVE^THE PARENT(j;)*A copy of THE lEP. 

Give the pa^ent(s) written prior notice 
including a statement of parent rights 
before initial placement, or before 

CHANGING OR ReI^USING TO CHANGE THE 
STUDENT'S IDENTIFICATION OR PLACEMENT, 
OR THE PROVISIOM^ OF A FREE APPftOPRIATE 
PUBLIC EDUCATIOnI TO THE STUDENT. 

Obtain written. fARENTAL consent before 

INITIAL PLACEmIeNT OF A HANDICAPPED 

student in a i'jogram^^ providing special^ 
educaiion and related services. 
Implement the IeP as soon as possible 
following the/ iep meeting. (note: 
this meaks immediately following the 

IEP MEETI^ WlESS the MEETING OCCURRED 
DURING THE SUMMER OR A VACATION PERIOD, 
OR WHERE THERE ARc CIRCUMSTANCES, SUCH 
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lEP PROCESS CHECKLIST . ^ /' 

REQUIREMENT/TASK . PERSON RESPONSIBLE ' 



AS MORKING OUT TRANSPORTATION 
ARRANGEMENTS, NHICH REQUIRE A SHORT 

^ DELAY (CFR Comment Part 12^.3^12).) 
lA. Conduct a meeting to Rfvitw and revise 
AS appropriate the student's^ IEP at 
least once a year, this could be on 

THE anniversary DATE OF THE LAST lEP. 
MEETING OR SOME EARLIER DATE. COMPLETE 
STEPS 3-l'(J, AND IZ PN THE CHECKLIST. 

Step 11, written prior notice, is 

REQUIRED IF A CHANGE IN IDENTIFICATION 
OR PLACEMENT IS PROPOSED OR REFUSED, 
OR BEFOi^E CHANGING OR REFUSING TO 
CHAHGL'THE PROVISION OF A FREE 
— APPROPRIATE P.UBLIC EDUCATION-^ TO THE 
STUDENT. ' _ 

15. Ensure that an IEP is in effect for 

EACH HANDICAPPED STUDENT WHO is 
RECEIVING SPECIAL EDUCATION,' 
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DEFINITIONS 



ASSESSMENT: 



9 



PROCEDURES' USED IN ACCORDANCE WITH CHAPTER 392-171- WAC TO DETER- 
. MINE WHETJO A STUDENT IS HANDICAPPED AND THE NATURE AND EXTENT 
OF THE SPECr*b^DUCATION AND RELATED SERVICES THE STUDENT NEEDS.. 
The TEftM MEANS \PROCEDURES USED SELECTIVELY WITH AN INDIVIDUAL 
STUDENT "^IWL DOES InOT INCLUDE BASIC TESTS ADMINISTERED TO OR PRO- 
CEDURES USEO^WltHLALL STUDENTS IN A SCHOOL, GRADE OR CLASS, 

CODE OF FEDERAL REGULATIONS (CFR): 

• The Code of Federal Regulations is a codification oe regulations 

^rtlCH ARE PUBLISHED FIRST IN THE FEDERAL REGISTER BY THE DEPART- 
/ MENTS AND AGENCIES OF THE FEDERAL GOVERNMENT. THE CODE IS DIVIDED 
INTO FIFTY TITLES REPRESENTING BROAD AREAS SUBJECT TO FEDERAL 
REGULATIONS, ThE CFR CITATIONS IN THIS PAPER AR£ FROM TiTLE ^15 

- Public Welfare, Chapter I - Office of Health, Education and Wel- 
fare, PARt 121a, - Assistance to States for Education of Handi- 
capped Children, Title ^5, Part 121a. contains the federal 

'REGULATIONS IMPLEMENTING PL 9^1^2, THE EDUCATION FOR ALL HANDI- 
CAPPED Children Act, j 



CFR COMMENT: 

Explanations of PL WM which are quoted from the Code of Federal 
Regulations, The' comments are not part of the regulations but 
help to interpret them. 

EVALUATION! 

^ Procepures used to determine, on 'at least an; annual basis, the 

CURRENT performance LEVELS OF A STUDENT RELATIVE TO THE GOALS AND 
OBJECTIVES WHICH HAVE BEEN ESTABLISHED IN HIS/HER IEP. 



FREE APPROPRIATE PUBLIC EDUCATION (FAPE): 

. As DEFINED BY PL 9^1- U2 (^15 CFi^ Part 121a.), means special educa. 

TION AND RELATED SERVICES WHICH: 
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.A. Are provided at public expense, under public supervision and 

'DIRECTION, AND WITHOUT CHARGE, 
a. KeET the STANDARDS OF THE STATE EDUCATION AGENCY, AS WELL AS 
THE REQUIREMENTS OF PL 9^-1^2. 

c. Include preschooi;, elementary school, or secondary school edu- 
cation IN THE STATE INVOLVED; AND \ 

D. Are provided in conformity with an IEP. 
HANDICAPPED STUDENTS: 

As DEFINED BY PL 94-142, MEANS THOSE STUDENTS ASSESSED ACCORDING 
TO THE REGULATIONS (45 CFR PART 121a. 530-534) AND FOUND TO BE 
MENTALLY RETARDED, HARD OF HEARING, DEAF, SPEECH IMPAIRED, VISUALLY 
HANDICAPPED, SERIOUSLY EMOTIONALLY DISTURBED STUDENTS, ORTHOPEDI- 
CALLY IMPAIRED, OTHER HEALTH IMPAIRED, DEAF-BLIND, MULTIHANDI- 
CAPPED, OR HAVE SPECIFIC LEARNING DISABILITIES, WHO BECAUSE OF 
THOSE IMPAIRMENTS NEED SPECIAL EDUCATION AND RELATED SERVICES. 

INDIVIDUALIZED EDUCATION PROGRAM (IEP): 

A WRITTEN EDUCATIONAL PLAN WHICH IS DEVELOPED AND IMPLEMENTED FOR 
EACH HANDICAPPED STUDENT ACCORDING TO THE FEDERAL AND STATE ^ 
REQUIREMENTS OUTLINED IN THIS PAPER. 

# 

RELATED SERVICES: 

Related services, as defined by MAC 392-171-320, encompasses a 

VARIETY of SUFfORTIVE SERVICES AS ARE REQUIRED TO ASSIST A HANDI- 
CAPPED STUDENT TO BENEFIT FROM SPECIAL EDUCATION. ThESE SUPPORTIVE 
SERVICES INCLUDE SUCH ACTIVITIES AS IDENTIFICATION AND DIAGNOSIS 
OF SPECIFIC NEEDS, COUNSELING AND GUIDANCE OF PARENTS, STUOEm 
AND STAFF, PSYCHULOGICAL SERVICES^ CERTAIN MEDICAL SERVICES, 
TRANSPORTATION, ASSISTANCE FROM CLASSIFIED STAFF REGARDING STUDENT 
SAFETY AND LRE PLACEMENT. SERVICE AREAS INCLUDE AUDIOL0GY« OCCU- 
PATIONAL THERApY, PHYSICAL THERAPY, RECREATION, SCHOOL HEALTH, 
AND COMMUNICATION DISORDERS. 



40 
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SPECIAL EDUCATION: , . . , 

As DEFINED BY WAC' 392-171-315 SPECIAL EDUCATION MEANS SPECIAUY 
DESIGNED INSTRUCTION AT NO COJT TO THE PARENT OR STUDENT TO MEET 
THE. UNIQUE NEEDS, ABILITIES, AND LIMITATIONS OF A HANDICAPPED 
STUDENT, INCLUDING REGULAR CLASSI^OOh INSTRUCTION, INSTRUCTWN IN 
PHYSICAL EDUCATION, HO'ME INSTRUCTION, INSTRUCTION IN HOSPITALS 
AND INSTITUTIONS. ThE TERM INCLUDES COMMUNICATION DISORDERS 
SERVICE; PHYSICAL ^ND OCCUPATIONAL THER- PY, ORIENTATION AND 
MOBILITY INSTRUCriON^. ThE TERM ALSO INCLUDES CAREER. DEVELOPMENT 
AND VOCATIONAL EDUCATION IF EITHER CONSISTS, OF SPECIALLY DESIGNED 
INSTRUCTION, AT NO COST TO THE PARENTS OR THE STUDENT, TO MEET 
THE, UNIQUE NEEDS OF THE HANDICAPPED STUDENT. 

» 

V 

WAC: - ^ 

A REGULATION IMPLEMENTING A CHAPTER OF THE REVISED CODE OF WASH- 
INGTON. WAC 392-171 PERTAINS TO SPECIAL EDUCATION IN WASHINGTON 
SCHOOLS, 



V 
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SAMPU POIMS 
HID1VIDI!ALIZ1D POCATIOII PtOOKiM - lEP 



STIBDIt 



Blira DATE 

8CB0OL 

GIADB 



SIDDIMT I.D.# ^ 

Least Restrictive Enviroment 



lEP COMPEKENCE DATE 
ANmiAL REVIEW DATE 



PRIMARY LANGUAGE IN HOHE 

PLACBMEHT DATE 

REASSESSMENT DUE 



Estimated Tine 
Minutes/Week 



Anticipated 
Start End 



Special Education Services 









Subtotal 




Rftlated Service 






Subtotal 




Total timk in Special jiducation and 
relatad services ' 


Total 




Rsg;ttlar Educaticm 










sical JBducation Regular ( ) 
Justification for Special . 


Special ( ) 





c 



PeBe Requirement Coaipleted 



( ) 



Vocati^.*! /Career Prograaning for Secondary Students 
(CeAe 14 and Above) 
Regular ( ) 

Special ( ) . 



♦A written list of ny rights and 
responsibilities has been present and 
.explained to tie in a manner which I 
fully tenders tsnde 

*I have h4d the opportunity to parti- 
cipate in the develoimient of the 
Individualized Education Program and 
futly agree with its content* ^ 
♦I fully understand all and 
services listed above and give my 
permissior for my child/ward to parti- 
cipate iu these programs/services* 
*I have been informed that the short- 
tc*^ objectives listed on this form 
will be reviewed by the person(s) 
responsible for implementing the 
dbjectives and may be reviewed in 
keeping with the student's progress 
tow|rd the stated goals • 



Signatures of lEP Coomitjtee Members 
in Attendance 
NAME POSITION 



Parent 

Teacfier 



District Representative 



Other 



Other 



ERIC 



Parcni signature Date 



Student 



INDIVIDVALIZED EDUCATION PROGRAM (lEP) 
- Annual Review Date 



PRKFMT LEVEt S OF PERFORMANCE 



Scholastic: (May include intellectual, language and communication, perceptual,' academic, and cognitive 
development,) 



ADJUSTMENT: (May include a description of the student's social skills and emotional status, career ak: 

VOCATIONAL AND ADAPTIVE BEHAVIORS: E.G., SELF-HELP, INTERPERSONAL COMMUNICATION, SURVIVA. 
SKILLS^ AND PRACTICAL APPLICATION OF ACADEMIC SKILLS.) 



PHYSICAL: (May include a description of the student's general health status, vision and hearing, 

SCREENING, MULCULOSKELETAL, ORAL PERIPHERAL EXk'INATION, NEUROLOGICAL AND DEVELOPMENTAL 
AREAS.) 
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IIP GOALS AND SHOi^T-TERM OBJECTIVES 
SjuDENT , c Annual Review Date ^ 

. ' Initiation CohplETIPN 



ANNUAL GOAL M 

OBJECTIVE It 

OBJECTIVE M 

OBJECTIVE it 

■ ^ / 



ANNUAL GOAL if 
OBJECTIVE # 
OBJECTIVE a 
, OBJECTIVE a 



ERIC 



^ DIRECTIONS FOR C0HPLETIN6 lEP FORM 

STUDENT IDENTIFICATION UATA . v 

Stupent; Last name, first name, middle initial (Smith, 
John P.) 

Birth Date; Month/Day/Year (3/7/71) 

School; Present school building placement . 

QRAPE; Present grade in school or grade student would be 

in if in regular classroom 
Stmpent I.Pi^; For those districts utilizing student identifi- 
cation NUMBERS 

lEP CONFERFNCF Oaili Date of IEP committee meeting. This is 

INCLUDED TO HELP DOCUMENT THAT THE IEP MEETING WAS 
HELD WITHIN 30 DAYS OF ELIGIBILITY DETERMINATION/OR 

reviewed annually 

Annual Review Datf;. The month, day and year upon or before which 
THE IEP Committee members will meet to review the 
■IEP. 'The IEP review date must be no later than 
one year after the IEP conference date 

Primary Language in Hqmf- An indication of the native language 

OR FIRST language PREDOMINANTLY SPOKEN IN THE HOME 

Placement Datf; 

a) The date a new or transfer student is placed 

IN THF DISTRICT'S SPECIAL EDUCATION PROGRAM; 
OR 

B) Original date that a continuing student was 

PLACED IN THE DISTRICT'S SPECIAL EDUCATION 
PROGRAM 

Reassessment Puf; The-date upon which the student shall be fully 

REASSESSED. ThiS SHALL BE ONCE EVERY THREE 
YEARS. 
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Least Restrictive ENviRONMeKir^l RF) 

The IEP shall indicate the greatest extent to which the child will 

BE ABLE TO PARTICIPATE IN THE REGULAR EDUCATION PROGRAMS. ThE 

special ed ucational services provided to ^he student should be 
indicated and accompanied ey a brief justification of the students' 

PLACEMENT IN THAT SETTING. ThE RELATED SERVICES AND CORRESPONDI N6 
AMOUNT OF TIME SHALL ALSO- BE NOTED, AS WELL AS TIME IN REGULAR 
EDUCATION AND OTHER CATEGORICAL PROGRAMS. 

Annual Goal? 

Annual goals are written in response to the present levels ■ 
of performance and based on assessment results and parent input where 
IT IS PROVIDED, Annual goal statements should be specific and. 

INDICATE THE DIRECTION OF CHANGE (E.G., I NCREASE/ . JlEC4?tAet>--Atro ~ 

desired or expected levels of CHANGE IN SPECIFIC SKILL AREAS. ThESE 

goals should be. the team's or the teacher's best estimate of what • 
the student will be able to accomplish within one year. 
Example: . 

Goal 1. To increase reading from the 3.S grade level tc the 

A.O GRADE LEVEL AS MEASURED BY A STANDARDIZED READING TEST. 

Goal 2. To increase apprqpriat£ school behavior by 50^ ks 

MEASURED BY TEACHER OBSERVATION." > 

Short-Term Objectives 

Short-term objectives describe the £xpected student behavior 
and are intermediate steps or benchmarks'" toward reaching the annual 
goals. These objectives should be broad iNouGH to allow for 

FLEXIBILITY IN CLASSROOM TEACHING METHODS WHILE ALSO PROVJDING A MEANS 
FOR EVALUATING STUDENT PROGRESS. ShORT-TERM OBJECTIVES SHOULD BE 
REVIEWED FOR PROGRESS AT REGULAR INTERVALS DURING THE SCHOOL YEAR, 
MOST LIKELY AT THE TIME OF THE REGULAR DISTRICT GRADING PERIODS. 

In ORDER TO ASSURE INDIVIDUALIZATION OF OBJECTIVES, AN 
ESTIMATION OF EACH STUDENT'S PROGRESS PER GRADING PERIOD SHALL BE 
CONSIDERED WHEN WRITING AN IEP. ThE CRITERIA OF SHORT-TERM 
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1. 

SURVIVAL 
1. 



OBJECTIVES SHALL INCLUDE A DESCRIPTION OF THE BEHAVIOR A STUDENT IS 
EXPECTED TO DEMONSTRATE AS WELL AS THE LEVEL OF PERFORMANCE WHICH 
WOULD INPltATE SUCCESSFUL ACHIEVEMENT OF THE OBJECTIVE. 
• . /^X>MftES: 

).MlVEN A tIST OF 10 WORDS, THE STUDENT WILL IDENTIFY BASE 
WORDS, SUFFIXES, PREFIXES, AND COMMON ENDINGS WITH %% ACCURACY BV 
TH£ END OF THE IST GRADING PERIOD. 

2 The student will correctly recognize ^0 out of 50 given 

WORDS BY THE END OF THE 2nD GRADING ^ERIOD. 

3 The student will correctly answfr comprehension questions 

^ERI^OD r ^^^^ "^'^ '^"^'^'^'^^ °' ^^"^^^^ 

2J1 The STUDENT WILL REMAIN IN SEAT FOR 15 MINUTES OF A 
,^:P-MINUT^ PERIOD FOR 3 CONSECUTIVE DAYS. 

/ 2j2 The student will complete. 80% of weekly /Cssignments. 

''; 'f3 When asked to participate, the student will respond 

APPROPRIATELY 80% OF THE TIME. 

i..^ The student will initiate or respond appropriately to peer 

INTERACtlON OR CONTACT 5 TIMES DURING A 30-MINUTE RECESS PERIOD. 

MLl ; Specific instructional' objectives are m included on the IEP 

BUT RfiTHER ARE FOUND IN THE CLASSROOM. ThEY PROVIDE THE SPECIFIC 
INSTRiaCTIONAL flETHODS DESIGNED BY THE TEACHER/T HERAPI ST, MUCH LIKE 

A LEs^soN PLAN. . Instructional objectives describe smaller increments 

OF SklLL mastery AND FOR GOOD PROFESSIONAL PRACTICE SHOULD INCLUDE 
A DESCRIPTION OF THE EXPECTED STUDENT BEHAVIOR, IHc CONDITIONS UNDER 
WHI^H IT WILL OCCUR, THE EXPECTED LEVEL OF PERFORMANCE, AND EXPECTED 
DAT^ OF COMPLETION. ThE- DATE THE OBJECTIVE IS INITIATED AS WELL AS 
m DATE OF MASTERY SHOULD BE RECORDED. SPECIFIC INSTRUCTIONAL 
OBJECTIVES, THEREFORE, BECOME THE DATA MANAGEMENT SYSTEM FOR THE 
rEACHER/THERAPlST TO DOCUMENT PROGRESS TOWARD THE SHORT-TERM 
/OBJECTIVES AND GOALS. 
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These c:jectives may be designed and written by jhe teacher 

OR MAY BE TAKEN FROM A PUBLISHED CURRICULUM CONTAINING PREWRITTEN 

objectives. Student Learning Objectives (SLOs) developed by 

INDIVIDUAL districts MAY BE AN EXCELLENT SOURCE FOR GOALS, SHORT-TERM 
OBJECTIVES AS WELL AS INSTRUCTIONAL OBJECTIVES AS LONG AS ANY 
NECESSARY ADDITIONAL CRITERIA IS WRITTEN IN BY THE TEACHER/TIJERAPI ST. 



r 
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SAMPLE DOCUKCNTATION OF lEP MEETING NOTIFICATION 



Directions; This form is for the purpose of documenting efforts ;to 

NOTIFY' PARENTS OF AN lEP MEETING. It IS TO RE FILLED OUT FOR EVERY 
lEP MEETING, BOTH INITIAL AND CONTINUING. ^ SuCH NOTIFICATION MAY 
INCLUDE ANY OR ALL OF THE VARIOUS MEANS OF COMMUNICATION: TELEPHONE 
CALLS, CORRESPONDENCE, IN PERSON. REGARDLESS OF THE MODE, NOTIFICA- 
TION MUST INCLUDE THE PURPOSE OF THE MEETING, THE TIME AND LOCATION, 
AND WHO WILL BE IN ATTENDANCF. 



Student ' Birth Date 

School . \ 

Telephonf CAI I s 

Ml liM Staff member placing can 



CORRESPQNDFNrF (ATTACH COPIES) 

Ml Corresponden ce signed by 



In Person • / 

Ml Staff Mfmbfr VHnmc. With Parf mt 



I CERTIFY THAT THE ABOVE IS f TRUE AND CORRECT RECORD OF THE SCHOOL'S 
EFFORTS TO OBTAIN PARENT PARTICIPATION IN THE SPECIFIED lEP MEETING. 



Signature: 
Position: 
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Studemts/ 



Dear Parent: / ' 

Your child's IndividuaUzeo Educational .Program (IEP) for this 

YEAR IS BEING DEVELOPED AlilD THIS LETTER IS* TO CONFIRM OUR MEETING 
DATE. 

The PURPOSE of. the IEP meeting is to review your child's present 

LEVEL OF FUNCTIONINGi DECIDE. UPON ANNUAL GOALS AND DISCUSS SPECIFIC 
SERVICES AND PLACEMENT OPTIONS, ThE SCHOOL STAfF PERSONS, 
PARTICIPATING IN THIS MEETING MAY INCLUDE REGULAR EDUCATION ANO/OR. 
SPECIAL EDUCATION TEACHERS, "SUPPORT SERVICES STAFF AND A* DISTRICT 
REPRESENTATIVE, It IS IMPORTANT THAT YOU COME, AND YOU MAY BRING 
OR SEND A REPRESENTATIVE. 

Enclosed is, a blank page from the IEP form. We are interested. 

IN having your help in planning VoUR student's program and INVITE 
YOU TO WRITE DOWN THE GOALS YOU WOULD LIKE TO SEE INCLUDED, PlEASE 
BRING tHESE TO THE MEETING SO WE CAN DISCUSS AND DEVELOP THE PRDSRAM 
TOGETHER, 

If YOU HAVE ANY QUESTIONS REGARDING YOUR CHILD'S INVOLVEMENT IN 
THE PROGRAM AT HIS/HER SCHOOL, PLEASE FEEL FREE TO CALL THE 
PRINCIAPL'S OFFICE, QUESTIONS CONCERNING THE OVERALL SPECIAL 

education program should be addressed to the director of special 
Education, 

The IEP CONFERENCE FOR YOUR STUDENT HAS BEEN SCHEDULED FOR: 

Day J Date Time Location 

If for some reason you are unable to attend, please call so that 

WE can RESCHEDULE AT A MORE CONVENIENT TIME, 

Thank you, 

♦ .' 

SiNCERtLY, 



District Representative 
$102QA,10 
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DIVISION OF SPECIAL SERVICES 

. SERIES ON P.L. 34-142 and RELAp 
WASHINGTON RULES AND REGULATIONS 



ISSUES CLARIFICATION 
DECEMBER 1980 




01. FRANK I. IIOUIUIT STATI lUf IIINTINOINT Of FUILIC INITIUCTION 

I 

I 



Ruleii/Seguiations WAC 310 



iMuet CM A HAHDICA1?PED STTOIHT WHO HAS BEER GBADUA1ED FROM HIGH SCHOOL 
BE SERVED BY A SCHOOL DISTRICT IF THE SCHOOL DISTRICT DESIRES TO DO SO? 



Division Position: This response is put in the context of whether or not 
a stndenl vfao has pet nonuil hi|jb school graduation requiresents could 
be considered a legitimate recipient of special education services and 
therefore state special education Monies. Current regulations just adopted 
as well as those previously in effect preclude the legitiaiate delivery 
of services to a student who has set ms]^ of the three following -riteria: 

!• The student has met higji school graduation requirements 

established by the school district pursuant to the rules of the 
state board of education; 

2. The student has reached age twenty-one; 

3. The student is no longer in need of special education and related 
services as judged by the students multidisciplinary team. 

Since these "criteria for ineligibility" est^iblished in WAC's 392-171-325 
and 331 are written on an "or" basis, when any particular criterion is 
met, ineligibility exists. 

The OSPI/DSHS Interagency Agreement signed by both agencies in November, 
1978 recognizes the fact that handicapped students who have been graduated 
from high school are no longer eligible for services through local school 
districts. The agreement spells out that '-21 year old students will be 
served by local school districts unless at least one of the following 
conditions is met: 

1. Normal high school graduation occurs; 

2. The special education and related services goals list^ed in the 
IBP are achieved; 

3. The student departed the school district before September 1, 
1978. 

If any of the onditions are me tJ^/ Developmental Services, funded through 
the rounty system, may be provided to individuals within the 18-21 age 
category. ^ 
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Rule/Regulation WAC 311 



iMues DEFINE 8CIEENING, A88&d3MEjffT AND EVALUATION 



5Divition Position Screening is a procedure which is applied uni£onnally 
with a given age^ class^ or grade and is used to identify potentially at 
risk children. The vain purpose o£ screening is to gather preliminary 
student infonation to be used in Baking later artessment decisions. A 
specific test or procedure Mjr be used for either screening or assessment 
puirpoies. The aantier in vhich it is administered is the critical factor 
in detexmining whether it is an appropriate procedure for assessing a 
student vith a suspected handicap. This distinction is especially 
important in the assessment of communicaticn disorders ^vhere the same 
initmment may be used for either screening or assessment » depending on 
the mender in «hi^ it : * administered and the pur. ase intended. 

Assess.^t is a procedure used in accordance with chapter 392-171-WAC to 
determine whether a student is handicapped and the nature and extent of 
the special education Mnd related services the student needs. The term 
means procedures used selectively with an individual student and does not 
include, basic tests administered to or procedures used with all students 
in a school 9 grade^ class or age group. 

Evaluation includes procedures used to determine 9 on at least an annual 
basiSf the current performance levels of a student relative to the goals 
and objectives irhich have been established in his/her lEP. 
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Rule/Regulation 341(5) 



Issues RELEASE OP RECORDSt Must a district obtain eonsent froa parents 
in order to release records to another educational agency? May a school 
district release records from another agency (e.g,, hospital, private 
practitioner) bo a third purty such as another school district? 



Division/ Position: The Buckley Amendment (PERPA) governs the release of 
educational records between school agencies. The minimum requirements of 
tnis law call for written notice to the parent wh«p records are sent. 
Those records should include all district generated assessment data. 
However, "any districts have adopted policies and/or procedures wh'ch 
require written par«nt consent before confidential records are released 
to other districts. These procedures must be followed. When records from 
a non-school agency are part of the educational record, it may be necessary 
for the district to request these records from the primary source. Again, 
applicable district/agency procedures must be followed. 
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Rule/Regulation WAC 351 (2) 



iMue: PROCEDURAL SAFEGUARD — NO SINGIZ INSTRUMEm* Oil PROCEDURE: Are two 
procedures required 'for each area • flcholaatic, physical^ adjuatnent? 



Division Position; Althougfi no single instrument or procedure nay 
be the sole criterion for determining a handicapping condition, the MDT 
will determine iihidi assessment procedures are appropriate for each 
student. When the required assessment procedures for each eligibility 
category art followed, the to^al aassssment will result in (I) multiple 
instruments/procedures and (2) assessment in each of the three areas of 
scholastic, physical, and adjustment. 



Rul«/ReguUtion WAC 35JB,361 



Issue: MEDICitL EVALUATIONS AT ND COST TO PARENT: When parents use their 
sedicsl insurance to pay for medical evaluations is this really "at no 
cost to the parent*' since it can increase their premiums? 



Division Position: Parents may utilise their personal medical insurance 
but ar^ not obligated to do so. CFR 121a.301(b) is intended to make clear 
.that parents may not be charged for costs related to providing a free 
appropriate public education and that public educational agencies could use 
any available federrl^ state, local or private funds, including private 
insurance benefits. 
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Rule/Regulation WAC 366 



Issues 81MHART ARALTSIS: Mutt environttental, cultural, economic, nedical, 
and bdiavioral factota be addreaaed in every numaty analyaii regardless 
of whether these vers of, significance to aases^ient results? 



Division Positions Yes, environmental, cultural, economic, and behavioral 
factors should be addressed in every suomMry analysis in order co indicate 
that the potential significance to assessttent results vas considered by 
the siultidiiblplinary team. When any of the above issues is not a factor, 
a simple statement will be sufficient to address this requirement. 



Sule/Rttgulation WAC 366/376 
iMue: WHAT CONSTITUTES A MULTIDISCIPLINARY HAM ASSESSMENT? 



Diviaion Pofition: The nultidisciplinary team conaiata of two or nore 
peraona conducting aaaeaanent activitiea. The aaaeaanent data nuat be 
auaaiarised in writing. The atnaeary may incltiide t/eat protocola, checkliata, 
etc. 9 but it muat alao include a atatement that atatea the apparent 
aignificance of the findinga aa related to the atudent'a inatructional 
progratt and program recoBoaendationa. 

The aignificance of the findinga and the reconendationa can be atated 
in a few aentencea attached to the protocola/checkliata etc. An in-depth 
report ia not tiiftquired. 

Each MDT aienber nuat certify in writing hia or her agreement wifa the 
aummary analyaia written by the team leader or aubmit a aeparate atatement 
preaenting hia or her concluaiona if in diaagreement with the analyaia. 

Aaaeaament ia completed when the achool diatrict haa made a written 
deciaion that the atudent ia or ia not eligible for and in need of apecial 
education aervicea. The written deciaion can only be arrived at after » 
or in conjunction with, the developmeht of the aumary analyt^ia* The 
aummary analyaia and the school diatrict deciaion must be completed, aignec 
and dated no later than 35 achool daya after the permiaaion to aBBese for 
initial aaaeaamenta qr 35 achool daya from parent notification for 
reaaaeaament . 

If the diatrict prefera to maintain typed reporta which cannot be completed 
within the 35 achool-day period, the handwritten draft muat be aigned and 
dated by the appropriate peraonnel liated above and maintained until the 
final typed copy ia available. The final copy muat be aigned and dated by 
the aaaeaament team with the date of the original report. 

An aaaeaament of communicatic«i diaordered atudenta doea not require a 
multidiaciplinary team aaaeaament. The CDS muat uae information from the 
claaarocn teacher to aupport the aaaeaament. Thia information ahall be 
referenciid aa to the date of record, location, and aource peraon. Aa CDS 
aummary alao aervea aa the aummary analyaia, it ahould be aigned by the 
achool diatrict 'a apecial education director or deaignee. WAC 351(6) 
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Rule/Regulation WAC AOl 



luue: REITAN FOR HEALTH IMPAIRED: Is a Reiton battery administered by 
a trained psychologist sufficient to qualify a neurologically impaired 
student as health impaired? 



Division Position: No* A psychologist is not a *^^lified medical 
practitioner." A Reitan may be used for additionaf^upportive data; 
howevery only a qualified medical practitioner may diagnose a health 
imp^itiieiit . 



Rule/Regulation 431 
iMues MULTZHARDICAFPED: Who ia a miltihandicapped student? 



Diviaion Poaition: A aiultihandicappjed atudent (1) haa two or more 
handicapping conditiona according to WAC 392-171, (2) is in need of special 
education for each handicap. (3) haa "aevere educational problema" aa a 
result of the coabined handicapa. To qualify a student in this category, 
the HDT mat (1) conduct all required aaaeasiients in each separate 
eligibility category, (2) detersine that the atudent needs apecial 
education for each handicap, (3) document that the combined deficita cause 
**severs educational problema'' for the atudent and (4) as a result of the 
continued severity of each handicap the student cannot be appropriately 
programed for only one condition. The lEP muat document increaaed levels 
of service. 

Deaf-blind atudents are not eligible aa mutihandicapped. A student with 
a coimiuni cation diaorder in combination with another handicap ia not 
conaidered multi handicapped. 
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* bule/Regulation 451 

J 

iMuei DEAF-BLIMD: Hov doca a atudent qualify aa dea£*blind? 



Diviaion Poaition: To be eligible aa dea£-blind| a student must be 
aaaeaaed vith all reqvired aaaeaanent procedurea for both deaf (WAC 436) 
and viaually handicapped (WAC 446). In addition^ the MDT must document 
that the combined deficita cause "severe communication and other 
devalo|Niehtal and educational problema" for the atudent • 
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ERIC 



Rule/Regulation KAC 461 



Issues lEP ST kTEMERT OF PRTSICAL THERAPY NOT UNLICENSED PRACTICE OF 
PmsiCAL THERAFYs Does the designation in an lEP of a handicapped 
student's need for^ physical therapy constitute the unlicensed practice 
of physical therapy? Under physical therapist licensing statutes, may 
school officials directly^ref er a child to a physical therapist without 
the intervention of a physician? 



Division Position: An educator i4io *'refers" or designates a need in an 
lEP of a handicapped student for physical therapy is not engaged in the 
unlicensed practice of i^ysical therapy. Hovever, a physical therapist 
say not, under physical therapist licensing and practice statutes , practice 
physical therapy on a handicapped student solely upon an educational 
referral by school officials, but only under a prescription from a 
physician* 
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Rule/Regulation WAC 461 



iMuet M)t MEMBER ON BP COMMITTB: Who can represent the asseenient 
t«m at the lEP Meetint/annual review? 



Diviaion Position: At the initial lEP neeting, the MDT oust be represented 
by a person who participated in the initial assessment and signed the 
stnury analysis. (This person could be either the teacher; the district 
represtntative, or a third party.) At subsequent lEP meetings and annual 

teacher may also be viewed as the assessment team person since 
the teacher Is the most likely person to have current evalaution data on 
student progress. 
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Rules /Regulation WAC^466 

Jsaue: CHANGE OF PLACEMENT WIIBIN DISTRICT: What constitutes a change of 
placement vltiiln district? 



Division Position: Within a district, any significant change In the services 
provided requires written prlof notice to parents. However, as long as there 
Is no change In the overall amount or type of services, .some adjustments In 
scheduling the services should be pbsSlble -based on the professional Judgment 
of the service provider. (A significant change Is an Increase or decrease In 
the amount and/or type of special education and/or related services.) 



r 



67 



Rule/Regulation WAC 471 

Issue: COUNTING OF HANDICAPPED STUDENTS FOR STATE AND FEDERAL FUNDING WHO ARE 
PLACED IN REGULAR CLASSROOMS. 



Division Position: Handicapped students who are placed full tine In regular 
classes nay be counted for state and federal funding provided the student: 

1. Has a documented handicapping condition as set forth In WAC 
392-171-381 through 392-171-451, and 

2. Is found through the assessment process to be In need of 
special education as per WAC 392-171-310(3) (a), and 

3. has an lEP, developed In accordance with WAC 392-171, and 

4. Is receiving organized and planned teaching and/or training 
activities by certificated and/or licensed special education 
persoxtnel on a regularly scheduled basis over a given period 
of time. Such teaching or training must be conducted with the 
student and be designed to facilitate progress toward specific 

^ written objectives. 

Instruction or training may be conducted on an on-going basis 
by special education certificated personnel In the regular 
education classroom but must meet, the requirements of WAC 
392-171-315(1). The frequency of this direct Instruction by 
^ the certificated special education teacher or therapist Is a 

professional judgment which Is determined by the lEP process 
and reflected In the lEP document. Handicapped students In 
^ the regular classroom may also receive related services. They 
must, however, ^)»e> receiving special education In order to receive 
related services. 




ERIC 
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Rule/Regulation MAC 516 



l9BU€t lEP MEETING AFTER REASSESSMENT 



Division Position: Upon reassessing a handicapped student, if che decision 
^' ^^H: dtiidcytit is still eligible and that the reassessaent results 
4jo.T(»ot indicate * need for an iaaediate cl-ange in prograa, the district 
shouM^notify the parents (1) ••hat the handicapping category has or has 
not chanfid, (2), that the present lEP is still appropriate, and (3) that 
the nesiJ US^ «i^ins %ill take place at the regularly scheduled tine. 

If the deciAiok'islthat the student is still eligible, but the results 
indicate the nee4 for a change of placeaent or a change in the type or 
a»>unt of service the district shall convene an lEP meeting with the 
parents to discvis the assessssnt results and to draw up a new lEP within 
30 days. Change»K in handicapping condition require full due process, 
includihg written prior nctice in accord*!!''* with the reguireaents of WAC 
3?2-i 71-526. 
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Rule/Regulation WAC 341, 376, 516 



Issue: TSAN8VER STUDENTS WBO ARB HANDICAPPED 



Division Position: Hsndicspped students vho ttsnsfer fron one school 
district to another nay not require a complete MDT assessment to determine 
the need for special education, related services and appropriate placement. 

1) When a stiKlent enters a district accompanied by assessment data and 
^ current IBP, the receiving district will begin processing the student 
at^thej^i^diool district decision" (KAC 376) by confirming the student's 
continul^ need for services* If the district chooses to accept the 
accompanying -assessment data, the district special education director (or 
his/her desigMe) '/ill revicv the infotmatioo and indicate concurrence 
vith the Eligibility ^y completing an addendum to the assessment summary 
analysis/ The reassem^date (as required by WAC 392-171-516) of this 
transfer/student vould bethree years from the date of the last complete 
/MDT^^n^essment • When the "nev" district confirms the student's continuing 
/ eligibility, a new lEP inist be developed. The lEP from the previous 
^ district may be reviewed to assist the district in developing a new lEP, 
but the existing lEP cannot be used as an on-going IEP« Parents must 
receive written notice in accordance with WAC 392-171-526 as this does 
constitute a change in placement. Students may be counted as soon as they 
enter the district, as it is known they were previously being served in 
\^special education prograiR. 

^) When a student enters the district with some evidence pf having been 
served in special education, that student can be placed r Iter ^he receiving 
district verifies that the student *s last educational placement was special 
education. This verification csn be accomplished by having on record the 
student's past lEP, the student's records from the prior district or by 
documenting telephone verification. For these students, an interim place- 
ment is of^tion^l for a c^ximum of 35 days. An interim lEP as well as 
parent consent are required. The student may be counted to generate state 
funds for the 35 school days as long as she/he is functioning under the 
''interim IBP/' In order to s^erve the student in special education the 
receiving district must establish continuing eligibility under current 
rules. The district will begin processing the student at "Decision to 
Assess" (WAC 341). If the district feels there is a need to assess, 
writtm parent consent for assessment should be obtained, while at the 
tamte time a release for exchange of information shottld be secured. The 
process for receiving records from the past district ihould be initiated. 
At this time tLe district shall go ahead with its own assessment. The 
assessment process must be completed within 35 school days, and an lEP 
meeting held immediately following the "sdiool district decision" (WAC 
376). At the end of the 35 day period, the district must have completed 



any atseanient activities and developed the student's lEP. Temporary 
placement for transfer students may not be extended beyond 35 days. If 
it is determined that the student is not in need of special education 
placement 9 a termination notice will be sent to parents along with due 
process notification. 

3) When a student arrives in the district with no data available, and the 
district is not able to determine prior special education placement^ that 
student will be made a "Focus of Concern" (WAC 341). The student may be 
placed in a temporary diagnostic placement for a maximum of 30 days as 
appropriate. However > the student may not be counted until the student 
is assessed and an lEP developed by the receiving district is in effect. 
Interim lEPs related to the temporary diagnostic placement do not serve 
as lEPs for the purpose of counting eligible handicapped students who are 
receiving special education. 



^ S103A8.00 
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